Section II 

Sensitization activities 
General presentation of the activities 

The kit on “Learning models” includes three essential parts: 
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Section II includes eleven sensitization activities 
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Section III introduces the learning tools in support of the sensitization activities 
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   Section IV contains various documents that support and prolong the sensitization activities. 

The presentation of the activities respects an order that goes from an initial level of sensitization, to acquisition, application, and finally to integration. To structure the sequence of the sensitization activities, we referred to a typical learning process that is discussed in activity 10. This process can help us identify how we learn and consequently how we can structure interventions in an organized way. These sensitization activities were developed in accordance with accepted cognitive principles in order that participants may explicitly experience the typical learning process that they have their students go through. 

This process has six stages:  

	A typical learning process 

	Activation 
	Awakening of the subject’s cognitive and emotional acquisitions in relation to the competency or knowledge to be acquired. 

	Elaboration 
	Creation by subjects of links, correct or erroneous, between what they know, what they are learning, and what they seek to understand. 

	Organization 


	Clear and correct structuring of knowledge by the subject. 

	Application 
	Use of conceptual or declarative, procedural and conditional knowledge acquired in the organization stage with decreasing assistance and support. 

	Proceduralization 
	Use of structured acquisitions in increasingly complex situations to develop the ability to act quickly and effectively. This stage aims at making the implementation of problem solving stages increasingly automatic. 

	Integration 
	Implementation of acquisitions connected to the development of the competency in an increasingly autonomous fashion. The ultimate goal of learning is the integration of new acquisitions to the subject’s existing organization of knowledge and his way of approaching situations based on this new organization. 


(Pôle de L’Est, 1996: 119-121) 

A subject in a learning situation sets in motion a series of cognitive processes, as illustrated by the "typical learning process".  

“When students learn, they must recall what they know about the subject (activation of acquisitions) and formulate explanatory assumptions about the phenomena they are trying to understand, based on these acquisitions (elaboration). The first two stages are not sufficient and students must also encounter the new learning so they can make it “their own” and with assistance, organize the information in the form of a cognitive network; establishing the relevant links between components (organization). If these relationships are not well established by the student, the information will be learned superficially (surface learning). After organizing it, the student must apply this organized knowledge to simple situations (application) before being able to apply it in an increasingly "automatic" way (proceduralization) to increasingly complex contextualized situations, by connecting it to increasingly rich (deep) knowledge (integration)". 

Here the professor’s role consists of determining the learning situations and the sequence of teaching and learning activities most likely to support each stage in the development of a competency, then to organize them according to the learning process in question.  

We have tried to establish the presentation order of the sensitization activities in accordance with a typical learning process. Reference to this process can be found in the presentation of an activity. Each activity is described on one or two pages and contains the following:  

· title 

· objective (s) 

· reference to the learning process 

· short description 

· unfolding 

· role of the moderator 

· role of participants 

· necessary material 

· teaching equipment 

· support documentation 

· comments (if necessary) 

· approximate duration 

The role of the participants is mainly centered on the personal expression of their notions and representations, on their interactions with other participants and finally on metacognitive operations supporting the recognition of their own ways of learning.  
The role of the moderator is to encourage the participants to express themselves freely, to facilitate exchanges and discussions between them, to clarify interpretations recognized in the group and to favour reflection. Although the material presented in the sensitization activities is complete, it requires meticulous preparation on behalf of the moderator, especially if inexperienced, in terms of both contents and process planning. 
Moreover, even though it is preferable to organize further training following the activities outlined herein, many will benefit from one or more of these sensitization activities within the framework of a personal development program.  Lastly, some readers may find it surprising that teamwork is often called into play, despite the assumption that learning is individual and the result of a personal construct. This is not a contradiction, but rather the application of one of the socioconstructivist principles according to which the "learner learns with the help of others" (see document 6). 

Short description of the activities:  

Activity 1 is an introduction to the subject matter that allows for the emergence of the participants’ prior knowledge on learning models. It is the first stage of the typical learning process.  

Activity 2 relates to the schematization of concepts. It orchestrates participants in the organization of knowledge. It does not relate specifically to learning models, but due to the importance of this learning technique, we thought it preferable to include it in the initial sensitization activities. This technique will be necessary to carry out activity 3.  

Activities 3 and 4 make it possible to draft an overview of learning models. The activities must be carried out in order: Activity 3 describes the models while activity 4 deepens knowledge on the principles that distinguish the models.  

Activities 5 and 6 make it possible to shed light on the significant changes brought about by the learning paradigm. Research on the various learning models has led the educational decision-makers to create pedagogical applications based on the learning paradigm as opposed to the teaching paradigm. This change puts students at the heart of their own learning.  Activity 6 covers this aspect and is designed to have the participants reflect on their own concept of learning.  

Activities 7 and 8 are centered primarily on teaching practices. The choice of teaching methods reveals the professor’s vision of teaching. Activity 7 makes it possible to compare our pedagogical concepts with those of others. Moreover, since the knowledge taught in colleges deals with competencies, activity 8 offers an opportunity to evaluate the impact on our teaching of principles based on the nature of a competency.  
The three last activities (9, 10, and 11) are more complex. Their goal is the application and integration of learning strategies and techniques supporting the construction of knowledge in the learner. They make it possible to describe learning via a problem situation, to apply a typical learning process in a lesson plan and to determine promising leads for the creation of learning activities.  

Activity 1

	Title 
	My beliefs on learning models 

	Objective 
	To elicit the emergence of prior knowledge on learning models. 

	Learning process 
	Stage 1:  Activation, awakening of cognitive and emotional acquisitions relative to the development of knowledge.

	Description 
	To produce a teaching poster depicting the personal knowledge of the participants. 

Prior knowledge is knowledge that the students already have on a subject, before the start of the new activity or project. This knowledge can be right, partially correct, and erroneous. Spontaneous ideas can also reflect prior knowledge. 

The activation of prior knowledge is an important stage.  The professor brings about the emergence of the students’ prior knowledge through activities that support the acquisition of new knowledge. 

	Unfolding 
	1. Individually, participants write down what they know about learning models and teaching approaches.  

2. In teams of four, participants then use these individual notes to create a poster depicting the participants’ beliefs and knowledge on a specific subject. Limit of one poster per team. 

3. The posters are posted on the walls of the meeting room.  

4. The participants of all teams circulate to see the content of other posters.

5. Pooling and creation of a collective poster to depict the spontaneous ideas of participants. 

	Role of moderator 
	· To foster a climate favourable to reflection. 

· To encourage questioning.
· To be receptive to a wide range of answers. 
· To display and re-use the knowledge collected when all information is pooled.

	Role of participant s
	· To express their concepts openly. 

· To support interaction among participants.  

· To look within and identify their own concepts relative to learning models. 
· To establish links. 

	Necessary material 
	· Large sheets of approximately 60 cm x 85 cm. 

· Colour pencils, post-its and adhesive paper 

	Pedagogical material 
	Tool 1.A: Prior knowledge 

Tool 1.B: Teaching is not learning 

	Supporting document  
	Document 1: The learner’s concepts are the starting point for learning.   "Work with to go against". 

	Comment 
	The activity ends with the production of a collective poster.  A consensus on all components in the poster is not necessary.  What counts is the identification and expression of participants’ personal concepts.  

	Approximate duration 
	Minimum 2 hours 


Activity 2 

	Title 
	The concept of a diagram 

	Objective 
	To learn how to make a diagram or schema of a concept.

	Learning process 
	Stage 3:  Organization, clear and correct structuring of knowledge. 

	Description 
	To produce a diagram or a graphic representation.  

Graphic representations are visual models of verbal statements. They help the learner understand, summarize, and synthesize complex ideas. A fundamental rule underlying the construction of graphic models is that the structure of the model should reflect the structure of the text it represents. A good graphic model can show at a glance the key parts of the unit and their relationships and thus enable a global comprehension that words alone cannot convey. 

This activity makes it possible to acquire the procedures necessary to create a graphic representation.


	Unfolding 
	1. In the following paragraph, select two general abstract concepts and two specific concepts. Underline them. 

 "All that is alive needs energy. Plants and animals use energy for their vital activities. Certain vital activities common to plants and animals are growth, reproduction, breathing, and the transport of materials. Only green plants produce food. Animals cannot produce their own food; thus they need to displace themselves to find their food." 

2. On a sheet of paper, each individual writes these four concepts in separate rectangles, placing the more general and abstract concepts at the top of the page and the specific statements at the bottom. Separate the concepts so that you can trace lines of relationships between them and write them on the paper. You might want to assign the same rank to certain concepts by placing them on the same horizontal level. 

3. Draw the lines to show relationships between the concepts and write what connects the concepts to each other. This stage is crucial and can involve a rearrangement of the concepts. The relationships are usually expressed by verbs and are read from top to bottom, to show their hierarchical structure. Try to establish the most links possible, but do not cross the lines of relationships already in place. 

4. Compare your diagram with that of a partner and discuss the differences. Make sure that the most abstract, general and important concepts are placed at the top, and that the more concrete and vivid concepts are placed at the bottom of the sheet. 

5. Now, go back to the first stage, underline four other concepts, and repeat steps 2 and 3. 

6. Presentation of some diagrams in front of the group of participants, then discussion on the schema presented by the moderator. 

7. Discussion in groups on the usefulness, the relevance, and the procedures involved in producing diagrams of concepts. 

	Role of moderator 
	· To model the strategy of concept organization 

· To provide examples of concept organization 
· To help participants develop graphic representations with particular attention to the creative process. 

	Role of participants 
	· To engage actively in the process of concept organization. 

· To become aware of the usefulness of the organization strategy. 

· To engage actively in the completion of the activity. 

· To account for the use of their own personal strategy. 

	Pedagogical material 
	Tool 2: Schema of a concept

	Supporting document 
	Document 23: The schematization of concepts: A tool for developing conceptual skills in college.

	Approximate duration 
	Minimum 2 hours 


Activity 3 

	Title 
	Various learning models 

	Objectives 
	1. To experiment using an organizational model for knowledge. 

2. To establish links with personal prior knowledge.  

3. To sketch a global portrait of the subject to be mastered. 

	Learning process  
	Stage 3:  Organization, correct structuring of knowledge. 

	Description 
	To produce a diagram of concepts on the various models. 

Organizing knowledge in memory makes it possible to get a better mental representation of old and new knowledge that, consequently, increases recall ability. 

The selection of information requires that participants distinguish relevant information from superfluous and irrelevant information. Thus, they can add this new knowledge to their initial organizational structure, establish links with their prior knowledge, and reach a global overview of the learning models to be mastered.

 

	Unfolding 
	1. Discussion of the spontaneous concepts of the participants. 

2. In teams of three or four, produce a schema of concepts on the four learning models: behaviorism, cognitivism, constructivism, and socioconstructivism. 

3. Display the schema on an index card. 

4. When the information is pooled, each team presents its own index card.
5. Discussion: What each individual retains in relation to the spontaneous concepts. 

	Role of moderator 
	· To provide diversified tools for organizing knowledge. 

· To plan specific moments for organizing knowledge throughout the project. 

· To model strategies regarding knowledge organization. 



	Role of participants 
	· To engage actively in the process of knowledge organization.
· To become aware of the usefulness of the various organizational strategies. 

· To choose an organizational strategy relevant to the context in which it is used. 

	Pedagogical material 
	Tool 2: The schema of concepts 

Tool 3. A: The behavioural concept
Tool 3. B: Cognitivism 

Tool 3. C: Historico-cultural or sociohistoric approach (Vygotsky) 

Tool 3. D: Constructivism 

Tool 3. E: Socioconstructivism 

Tool 3. F:  Distinctions  between three approaches: cognitivism, constructivism and socioconstructivism 



	Comment 
	The level of difficulty of this activity is relatively high for participants who are not already aware of the various learning models. The important thing is to characterize each model and to recognize what applies to it particularly.  Precise information is not the goal here.  



	Approximate duration 
	The duration varies according to the degree of complexity.  However, three hours are usually set aside for this activity. 

It is advisable to request that the texts be read prior to their study in teams. 







Activity 4 

	Title 
	Principles relative to learning models


	Objectives 
	· To classify the principles as belonging to behaviorism or constructivism. 

· To identify the principles relative to these models that support professional practices.

	 Learning process 
	Stage 3:  Organization, the structuring of knowledge by the learner. 

	Description 
	As we acquire experience, we develop our own intervention models with different groups. A difficulty experienced in some situations and with specific groups or within an innovative teaching approach can lead to a reflection on the foundations of our teaching practices, i.e. their essence. 

The goal of this activity is to become aware of the principles guiding our practice while making it possible to distinguish the principles put forth by behaviorism from those inherent to constructivism, and socioconstructivism. 

	Unfolding 
	1. Orally reply to the questions and write down the answers:  

1.1 What is behaviorism? 

1.2 What is constructivism? 

1.3 What is socioconstructivism? 
The answers are used to review the activity. 
2 Participants rate a series of statements (tool 3.A), indicating the concepts of teaching and learning that best describe participating professors (1: Statement that does not describe their concept at all and 5: Statement that describes their concept perfectly). 
3 Produce a synthesis of the answers given by the group.  The moderator can use this opportunity to clarify the statements used in the activity and highlight different and opposing interpretations.  

4 To determine which statements best describe behaviorism and constructivism respectively. Here again, care should be taken to ensure that erroneous interpretations are discussed so that the members of the group can reach agreement on them, i.e. by confronting them to widely recognized interpretations in literature so as to make the appropriate adjustments. (Use Tool 3.B) 

How have your definitions of behaviorism and constructivism evolved?  (See stage 1 above) 

	Role of  moderator 
	· To foster a climate where participants feel at ease to express themselves. 
· To facilitate exchanges and discussion. 
· To outline the most recognized interpretations on the principles and professional practices of the learning models presented. 

	Role of participant s
	· To freely express their concepts.
· To actively participate in group discussions to confront and validate their own concepts. 

	Teaching material 
	Tool 4.A: Guiding principles for teaching practices
Tool 4.B: Synthesis of principles and professional actions within the behaviorist and constructivist movements

	Supporting documentation 
	Tool 3. B: Cognitivism 

Tool 3. C: Historico-cultural or sociohistoric approach (Vygotsky) 

Tool 3. D: Constructivism 

Tool 3. E: Socioconstructivism 

Tool 3. F: Distinctions between three approaches: cognitivism, constructivism and 
socioconstructivism 

Document 14: Abstract of current theories on new approaches

	Comment 
	This activity raises questions on the "true definition" and consequently on "truth" and "reality". Implicitly, the selected training approach brings about the experience of a constructivist principle, whereby each person builds his own reality. For this reason, it is necessary to clarify the concept of "viability" of a given construct. This viability can be tested by confronting a given structure with those of other members of the group or various authors.  

The supporting documentation serves as an extension of a personal reflection on the theme.  Reading this documentation is a complementary activity that is not essential to carry out the activity. 

	Approximate duration 
	Three hours 


Activity 5 

	Title 
	Paradigm shift 

	Objective 
	To recognize the significant changes present in the learning paradigm. 

	 Learning process 
	Stage 2: Elaboration, participants establish links, more or less accurate, between what they know, what they want to learn or a phenomenon they wish to understand. 

	Description 
	Activity: To complete a comparative table.  

Participants establish links between what they know, what they want to learn or a phenomenon they seek to understand .This activity provides explanations for the phenomenon and makes it possible to confront the information provided by the participants on the paradigm shift 
The cognitive capacity called into play is "to “compare”, which makes it possible to recognize the characteristics of the teaching paradigm and the learning paradigm according to various indicators.  



	Unfolding 
	1. In teams of three or four, participants initially discuss the concept of paradigm and specify how it can facilitate a reflection on a given frame of reference for teaching. 
This introduction to the subject matter could also work well in a collective setting i.e. in a large group. 

2. Each team is given a table (Tool 5.B) containing various information categories relative to the characteristics of the two paradigms written on cardboard cutouts (Tool 5.C). 

3. The task consists of completing the table using the correct cardboards at the appropriate places.  

4. We must reach consensus on the classification of the characteristics. 

5. When the teams have completed the task, the moderator gives them the answer sheet containing the correct answers (Tool 5.D). 

6. Pooling of information in a group to answer the following questions: What defines my professional practice? In addition, is this concentration on learning really something new for participants? 

	Role of moderator 
	• To foster a climate favourable to reflection. 

• To explain the instructions clearly. 

• To encourage questioning.
•To support exchanges rather than a search for the correct answer. 

	Role of participants
	· To identify all the knowledge they possess.  

· To reflect rather than confront. 

· To establish links. 

	Necessary material 
	Cardboard cut-outs and answer sheet

	Teaching material 
	Tool 5.A: The paradigms of teaching and learning (useful for the moderator)  

Tool 5.B: Form 1: Table to be completed 
Characteristics of the learning paradigm versus the teaching paradigm 

Tool 5.C: Form 2: Cardboard cut-outs
Tool 5.D: Form 3: Answer sheet 

	Supporting documentation  
	Document 11: From a teaching paradigm…  to a learning paradigm
Document 12: Consensus on the new learning paradigm

	Approximate duration 
	Minimum: two hours 


Activity 6 

	Title 
	Students at the heart of their own learning 

	Objectives 
	1. To reflect on our own concept of learning. 

2. To recognize the underlying teaching principles relative to our professional practice.
3. To evaluate the impact of our own concept of learning on our teaching practices. 



	 Learning process 
	Stage 2: Elaboration, the participant formulates explanatory assumptions on his professional practice based on his acquisitions and the experiences of other participants. 



	Description 
	Activity for reflection and construction of knowledge via interactions within the group. 



	Unfolding 
	1. Each participant completes a personal index card that provides answers to these questions:  
- 
What is learning? 
- 
What are the general pedagogical principles that guide 

my professional practice? 

2. In teams of four or five people, participants work towards a consensus on the definition of learning.  Then they compare it to the definition presented by the moderator (tool 6.A). 

3. Each participant writes down the pedagogical principles that guide his professional practice.  Then, using these individual answers, a list of general pedagogical principles is created using those that received approval from the majority of the participants. 
To this list, we add the principles presented by the moderator 
(tool 6.B) dealing with the teaching principles that guide participants. 

4. Group discussion on the consequences of these principles on teaching.  
Use of the statements presented by the moderator according to two perspectives: cognitive and constructivist. (Tool 6.C).  

5. Collective evaluation of the value of the exchanges in this activity. 



	Role of moderator 
	· To facilitate personal reflection. 

· To create conditions that facilitate participation. 
· To present new pedagogical material mainly by answering questions from the participants. 

· To assist participants in clarifying their own idea of learning and its consequences on teaching. 



	Role of participants
	· To engage actively in a personal reflection. 

· To facilitate the interactions in the group.  

· To seek to formulate a personal synthesis. 

· To evaluate the learning strategies they used in the activity.  



	Pedagogical material 
	Tool 6.A: A learning concept

Tool 6.B: Teaching principles that guide my practice 

Tool 6.C: The learner at the heart of teaching 



	Supporting documentation  
	Document 3: Learning principles
Document 4: Planning the development of a competency based on a typical learning process
Document 5: Application of educational principles in the implementation of study programs 

Document 6: Students at the center of their own learning 



	Approximate duration 
	Minimum: two hours 

This does not include reading the supporting documentation as an extension of the activity.


Activity 7 

	Title 
	Visions of teaching


	Objectives 
	1. To identify our own pedagogical practices. 

2. To compare our pedagogical practices with those of others. 

3. To study various teaching practices relative to the spirit of reform. 

4. To compare our own pedagogical concepts with those of 
others. 

	Learning process 
	Stage: Elaboration, understanding based on our own experiences. 

And Organization: To establish links between our own pedagogical practices and our own visions of teaching. 

	Description 
	From an instruction perspective, it seems essential to question our own pedagogical practices and ideas.  We often have the impression we know who we are, but our self-knowledge is not always true to reality. Our own approach is not always diversified enough to reach all types of learners.  

By reflecting on various pedagogical methods and by discussing them with colleagues, we recognize that some practices are beneficial and worthwhile incorporating into our own practices. 

	Unfolding 
	1. Initial individual reflection:  To better understand their own pedagogical practices, participants complete tool 7.A that lists teaching methods. They initially measure the frequency of use of each method relative to their practice and those of the teaching personnel at their college. 

2. To understand one’s own pedagogical practices, Tool 7.B is completed individually. This tool contains a list of statements describing the actions of a person in a teaching situation.  

3. Using Tool 7.B from the previous step, solicit the feedback of those whose response is different from yours. Place their initials in the signature box. The objective is to collect the greatest number of signatures and the greatest number of different signatures.  This is one way of fostering a climate of security within members of the group.  
4.         Initiate a reflection on the different responses provided.  For which statements did we find it difficult to get signatures?  Which were easy?
5. Working in teams, participants identify those pedagogical practices that strongly support the socioconstructivist approach. The use of Tool 7.C initiates a reflection on pedagogical methods and their links to teaching approaches recommended by socioconstructivism. 

6. In a group discussion, stress the reasons why a specific pedagogical method seems to favour one learning model over another.

	Role of moderator 
	· To pay attention to what is expressed, without being           judgmental. 

· To promote communication. 

· To encourage personal reflection on our own pedagogical practices. 

· To present other visions of teaching to enrich participants’ construction of knowledge. 

	Role of participants
	· To participate actively in exchanges with others. 

· To engage themselves personally in metacognitive  
reflection. 

	Pedagogical material 
	· Tool 7.A: Methods of teaching: a guide to self-reflection
· Tool 7.B: A signature for a teaching style

· Tool 7.C: Methods and their connection to the socioconstructivist model

	Supporting documentation 
	Document 15: Learning and teaching strategies

Document 16: Strategic teaching measures

Document 17: A frame of reference for strategic teaching 

Document 18: Ten fields of competency recognized as a priority in the continuing education of professors 

Document 20: Multiple intelligences 

	Comment 
	The supporting documentation contains additional information to complement the documentation used in the activity.  

	Approximate duration 
	Three hours. This does not include reading the supporting documentation as an extension of the activity.


Activity 8 

	Title 
	A concept of competency  

	Objectives 
	· To establish the essential characteristics of a competency. 

· To evaluate the impact on teaching of the principles derived from the nature of a competency. 

	Learning process 
	Stage of Elaboration:  Learners establish links between what they know, what they want to learn, and what they seek to understand. 

	Description 
	Learning in college means developing competency. The construction of knowledge benefits from a pedagogical environment characterized by a high degree of complexity. Contexts characterized by complexity require entry by competency where knowledge is subordinated to the competency itself.   

This activity offers an opportunity to validate our own idea of competency and identify characteristics that influence teaching. This project concludes with a discussion on the principles resulting from the nature of a competency and their impact on teaching. 

	Unfolding 
	1. Individually, participants establish the characteristics of a competency based on various definitions of a competency (Tool 8.A). 
Your own personal definition (Tool 8.B). 

2. Pooling of personal definitions.  
Participants try to reach consensus on the characteristics using Tool 8.C. 
Producing a schema would also be extremely appropriate to illustrate the different characteristics.
3. Individually, participants complete the form in Tool 8.D on the principles arising from the nature of competencies and their impact on my teaching.
4. Pooling: characterize what seems the most useful for the teaching of competencies. 

5. Synthesis and evaluation of the learning. 



	Role of moderator 
	· To promote personal reflection. 

· To achieve consensus.  

· To use strategies that help structure knowledge. 

	Role of participants 
	· To express their own concepts freely. 

· To commit themselves to group discussions, to compare and validate their own concepts. 

	Pedagogical material 
	· Tool 8.A: What are the essential characteristics of competencies as a learning objective? 
· Tool 8.B: What is your definition of a competency? Similarities and differences with other definitions? 

· Tool 8.C: Characteristics of a competency 

· Tool 8.D: Principles arising from the nature of competencies and their impact on my teaching


	Supporting documentation 
	Document 7: Differentiating types of knowledge 

Document 8: Categories of knowledge 

Document 9: The learning of competencies within the school environment 

Document 10: Principles pursuant to the nature of a competency 



	Approximate duration 
	Two hours. 

This does not include reading the supporting documentation as an extension of the activity.


Activity 9 

	Title 
	Learning by problem situation

	Objectives 
	· To know what problem-based learning is.
· To use a problem situation as an activity. 

	Learning process 
	Stage of Application: To use our own knowledge in the implementation of acquisitions relative to the development of our own competency. 

	Description 
	Description of the problem situation of this activity. 

"In the last two years, the success rate in a study program has dropped by 7%. Following an analysis by the program team, several assumptions were retained to correct the situation. One is to invest more time in new educational strategies that support better learning.  

As members of a special committee elected by the program team, you are charged with recommending new learning strategies, particularly problem-based learning, and to convince your colleagues of the benefits of such a pedagogical method." 

	Unfolding 
	1. Presentation of the theme: Understanding the mandate, evaluating what is at stake. 

2. Personal reflection:  Individuals briefly jot down their thoughts on:   
- What they know about the learning strategies proposed in the mandate. 
- What they recommend for the study of problem-based learning
- The arguments they will use to convince their colleagues of the benefits of the pedagogy. 

3. Division of the group in teams of 4 or 5 people 

4. Drafting of common proposals: 
4.1 Description of a problem situation and examples 
(tool 9.A). 

4.2 Acquisition of instructions to solve the problem situation (Tool 9.B). 

4.3 Study of the characteristics and advantages of using this learning strategy (Tool 9.C). 

4.4 Study of an example of a problem situation used for this activity (Tool 9.D). 

4.5 Drafting of common proposals to convince colleagues of the teaching benefits of a specific pedagogy.
5. Pooling: 

5.1 Each group presents its proposals and justifies them. 

5.2 Compilation of the presentations by each group. 

6. Synthesis: Group discussion to synthesize team   presentations.
7. Evaluation of personal learning. 

	Role of moderator 
	· To facilitate the engagement of participants. 

· To present instructions explicitly. 

· To support interactions within teams. 

	Role of participants 
	· To engage actively in the activities. 

· To carry out the tasks reserved for them. 

· To be attentive to their own learning strategies. 

	Pedagogical material 
	Tool 9.A:  A problem situation, what and why
Tool 9.B:  Problem situations:  French at secondary level
Tool 9.C: Characteristics of a problem situation 

Tool 9.D: Learning by problem situation

	Supporting documentation 
	Document 19: Methodological guide for elaborating a problem situation
Document 21: Problem-based learning 

Document 22: From theory to practice.  Bank of methodological tools.  The problem situation.  



	Approximate duration 
	From two to three hours. 

This does not include reading the supporting documentation as an extension of the activity.


Activity 10 

	Title 
	To apply a typical learning process 

	Objectives 
	· To plan a teaching sequence based on the cognitivist theory.
· To write a lesson plan. 

	Learning process 
	Stage of Integration, to support the transfer of acquisitions to increasingly new situations. 

	Description 
	To write a lesson plan based on the application of a typical learning process. 

	Unfolding 
	1. To form teams of four people. 

2. To individually review the problem situation (Tool 10.A). 

3. Discussion on the comprehension of the mandate. 

4. To establish a work plan for the team. 

5. To complete the proposed form (Tool 10.B). 

6. To present this report to the group.
7. To collectively evaluate the meeting and the learning.

	Role of moderator 
	· To explain the instructions clearly and clarify the task. 
· To answer all requests for information. 

· To facilitate interactions within the teams. 

· To provide feedback on both the process and the product. 

	Role of participants 
	· To engage actively in the activity. 
· To cooperate toward the completion of the task. 

· To openly express their own concepts and opinions. 

	Pedagogical material 
	Tool 10.A: Problem situation: To write a lesson plan
Tool 10.B: Form for lesson planning
Tool 10.C: A typical learning process and sequence of interventions associated with a typical process from a cognitivist perspective. 

	Supporting documentation 
	See  Additional Resources:  


Document 4.2:  Practical consequences of cognitivist theories 

Tool 3.A: Guiding principles in professional practices
Tool 3.B: Synthesis and professional practices relating to behaviorist and constructivist movements 

Tool  6.C: The learner at the heart of teaching 

	Comment 
	The completion of this activity implies the participation in prior activities. Some declarative and procedural knowledge is necessary to produce the lesson plan; participants’ prior experience in lesson planning makes it possible to carry out the activity within the required period. 

The problem situation allows for complete flexibility as to the means used to solve the problem. 

	Approximate duration 
	Three hours.  

It is recommended that the pedagogical material be placed at the disposal of participants before the activity.  

This does not include reading the supporting documentation as an extension of the activity. 


Activity 11 

	Title 
	Promising leads to the creation of learning activities

	Objectives 
	1. To recognize the pedagogical principles present in our own practices. 

2. To compare our pedagogical practices with those of others. 

3. To identify improvements to our own professional practice. 

	Learning process 
	Stage of Elaborations: To understand based on our own experience.
And Organization:  To establish links between our own practices and pedagogical principles.  

	Description 
	Within an educational perspective, it seems essential to occasionally stop and take stock of the underlying principles that guide our pedagogical practices.
Initially, participants identify possible paths leading to the creation of learning tasks.  In the second part of the activity, participants reflect on conditions favourable to learning.  

By reflecting on various pedagogical principles and by discussing these with colleagues, we can realize that some practices seem highly beneficial and thus, we may wish to incorporate them into out own practices. 

	Unfolding 
	1. Period of initial reflection: To better define our own pedagogical practices.  Individually, each participant identifies the principles that guide the creation of learning tasks.
2. Pooling of personal reflections. 

3. Use of Tool 11.A, and work in teams: 

3.1 The pedagogical principles are presented one by one. 

3.2 Discussion on the comprehension of the principle. 

3.3 Participants share their personal experience as to the integration of each principle in their professional practice.
3.4 Possible paths for taking action are identified to improve our own practice.
4. In the second part, discussions continue on conditions favourable to learning, using Tool 11.B. 

4.1  The favourable conditions are presented one by one.
4.2  The understanding of each condition is discussed.
4.3  Each participant shares his personal experience as to the   integration of each condition in his practice.
4.4  Possible leads for taking action are identified to improve our own practice.
5. Pooling of information and discussion of the question: “I am teaching, but are they learning?”

6. Evaluation of the learning. 



	Role of moderator 
	· To support communication. 

· To encourage a personal reflection on our own pedagogical practices. 

· To present the principles and conditions favourable to learning for the benefit of all participants.

	Role of participants 
	· To take an active part in the exchanges between participants. 

· To engage themselves personally in a metacognitive reflection.  

	Pedagogical material
	· Tool 11.A: Five ways to create learning activities for students
· Tool 11.B: Five conditions conducive to learning 

	Supporting documentation 
	Document 3: Learning principles 

Document 5: Educational principles behind the implementation of study programs 

	Approximate duration 
	Approximately two hours 


�   Adaptation of Lafortune, 2001: 71-77 


�   Adaptation of Lafortune, 2001:91-96 
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